4

y

Mediterranean
4 Nursingand o R
ng. 3
Mld‘vlfery Mediterr Nurs Midwifery 2021;22(1):32-8 DOI: 10.5152/MNM.2021.21015
ORIGINAL ARTICLE

Study on the Views of Nursing Students in the First Year and Fourth Year on Social
Gender Equality

Nihat Sencan' '/, Mehmet Z. Avci?

Department of Cardiovascular Surgery, Dr. Burhan Nalbantoglu State Hospital, Nicosia, North Cyprus
2Department of Nursing, Cyprus Science University School of Health Sciences, Kyrenia, North Cyprus

Abstract

Objective: This study was conducted to evaluate the perspective of nursing school students toward gender equality in Turkish Republic of Northern Cy-
prus.

Method: The study was conducted as a descriptive and seeking relationship between variables research. The research sample consisted of first- and
fourth-grade students enrolled in the nursing department of a foundation university in the fall/summer semester of the 2015-2016 academic year. A simple
randomized sampling method was used in the study, and 124 students out of the study population of 175 were selected. Sociodemographic variables ques-
tionnaire and Gender Equality Scale were used as data collection tools.

Results: The data were evaluated using mean, minimum and maximum values, percentage distribution, t-test, analysis of variance, post hoc Tukey test, and
standard deviation tests. The mean score was 3912 for traditional gender norms, 9.50 for social equality norms, and 48.62 for Gender Equality Scale. It was
determined that the egalitarian gender norms of female students were statistically significant (p <.05) compared with the male students. In addition, it was
determined that egalitarian gender norms in senior students were statistically significant (p <.05) compared with the first-year students.

Conclucison: On the basis of the findings, the study makes some recommendations to encourage positive behavior and attitude in teenage students
toward egalitarian gender roles. Participation of women in training programs, social activities, and courses about social gender equality or about other

subjects in or outside the school should be supported.
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Introduction

According to the first article of the Convention on the Elim-
ination of All Forms of Discrimination Against Women (CE-
DAW), gender equality is defined as “recognition, enjoyment
or exercise by women, irrespective of their marital status, on
a basis of equality of men and women, of human rights and
fundamental freedoms in the political, economic, social, cul-
tural, civil or any other field” (CEDAW, 1979). This convention
acknowledges discrimination against women. It is also de-
signed to eliminate this existing inequality and discrimination
(Arslan, 2004). Social gender inequality, which has been go-
ing on since the ancient times, can only be eradicated with a
positive discrimination for women (Cicek & Yesilbursa, 2019).

According to the 2011 census of the Turkish Republic of
Northern Cyprus (TRNC), 474% of the population is women.
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In October 2016, 36.2% of the workforce (42.897 people) in
TRNC was women. There are 2.7-fold more women who are
illiterate than men who are illiterate. In the country, women
unemployment rate is 7.9% (TRNC State Planning Organiza-
tion, 2011/2017). The percentage of women in the workforce
was 36.6% in the same year. Although the percentage of
women in the workforce has increased to 37.9% at present,
unemployment rate for women has also increased to 12.2%
(TRNC Statistics Institute, 2017/2020). Having more women
in the workforce and a higher employment rate for women
allow women to be socially, culturally, and economically
stronger; this also contributes to solutions for women'’s so-
cioeconomic problems (icli, 2018). The parliament of the
TRNC adopted founding purposes of the Women'’s Studies
Department on February 26, 2002. Later, this was revised and
enacted as the Law for Social Gender Equality Department
on November 17, 2014 (Law on Founding, Duties, and Work-
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ing Principles of the Social Gender Equality, 2014). Although
necessary legal basis was available, the department could
only be opened 4 years later, in the last days of 2018. It would
not be wrong to say that there is a gender inequality in the
TRNC, as observed when the historical process is examined
and the delay in legal regulations is taken into consideration
(Aliefendioglu, 2007; Necipoglu et al.,, 2021).

Nursing can be described as an occupation that tops the
list of occupations that are mostly associated with wom-
en by the public and where social gender roles are most
strictly used and gender-based discrimination is very com-
mon (Kandiyoti, 2013). While experiencing these problems,
nurses also have to struggle with gender inequalities in so-
ciety. Similar to many countries, in the TRNC, nursing is at
the top of the list of professions that are mostly associated
with women. Nurses can only understand possible gender
inequalities in the society they serve by learning about the
roles and duties of women in that culture. The role of nurses
in counseling and guidance is very important for women to
benefit equally from health, education, workforce, and ed-
ucation. It should be noted that only a healthy woman can
have a healthy family (Necipoglu et al., 2021; Ozden & Gél-
basi, 2018). When studies that investigate nursing students
and their views on social genders and social gender equality
were reviewed, it was found that the mean score of nursing
students in equal gender role was 37 and the median score
in female roles was 24, which showed that they had an egali-
tarian approach (Zeyneloglu, 2008). In a study conducted by
Kavuran (2011), the mean score of female nursing students
for gender equality was 59.93, whereas it was 54.72 for male
students. In a study by Atis (2010), the mean score of first
year nursing/midwifery students in the Social Gender Roles
Attitude Scale was 148.28, whereas the mean score of fourth
year nursing/midwifery students was higher at 15714. Nurses
need to have an egalitarian approach toward gender roles
in the society. By having an egalitarian approach, nurses
will set a good example for the patients they provide care to
have an egalitarian view. Furthermore, an egalitarian social
structure can be useful in empowering and advancing nurs-
es and nursing profession (Zeyneloglu, 2008). In their study,
Can et al. (2018) found that nursing students had a high level
of positive attitude toward gender equality. According to the
study by Yanikkerem et al. (2020), when students who had
courses on social gender equality in the school were com-
pared with those who did not, those who did not have any
education on social gender equality were found to be more
insensitive.

Although there are studies on gender in the literature, there
are not enough studies on the subjects in our country. This

Main Points

e The nursing students who participated in the study had high level of
support for egalitarian gender norms.

e The nursing students in the fourth year had more equitable gender
norms than the students in the first year.

e The male students had a traditional attitude toward social gender
equality.
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study is believed to create awareness about social gen-
der issue and contribute to the already existing literature
(Aliefendioglu, 2007; Necipoglu et al.,, 2021).

This study was conducted to understand the views on
gender equality of the students, with different sociodemo-
graphics and any related variables, who were in the first and
fourth year in the nursing department of a private university
in Northern Cyprus. The questions of research are that “Is
there a difference between the students who are in the first
and fourth year in the nursing department of a private Uni-
versity in TRNC in terms of gender equality scale scores?”
and “Is there a relationship between the students who are
in the first and fourth year in the nursing department of a
private university in TRNC in terms of gender equality scale
score and their introductory characteristics?”.

Material and Methods

Study Design
This is a descriptive and correlational study.

Setting Sample and Population for the Study

The study population consisted of 120 students studying in
the first year and 55 students in the fourth year, which makes
a total of 175 students in the Department of Nursing of a pri-
vate university in the TRNC in 2015-2016 academic year. That
using the sampling methods 96% confidence interval and
5% sampling error were calculated for 124 students out of 175
students.

The details of the calculation of the sample size are given as
follows:

175 *(1.96)* *0.50 *0.50

N* tzp * q o _
(174)(0.05)* +(1.96)* *0.50 *0.50

Ty LI
(N-Dd*+t"*p*q

Measurement Tools

Data were collected between April 19 and April 26, 2016 us-
ing a questionnaire form. The questionnaire form used as
the data collection tool consisted of two parts. The first part
of the questionnaire included the Sociodemographic Vari-
ables Questionnaire prepared according to the literature
(Ceber et al, 2009; Pulerwitz & Barker, 2008; Vefikulucay
et al, 2007; Yanikkerim et al, 2020) The questionnaire in-
cluded questions about sociodemographics of students,
such as age, gender, marital status, citizenship, high school
type, number of siblings, education of parents as well as
questions to find out romantic and sexual relationships
with the opposite gender violent behavior, and exposure
to violence. The second part of the questionnaire included
Gender Equality Scale, which was developed by Pulerwitz
and Barker (2008) and adapted into Turkish by Ceber et al.
(2009). The scale consisted of 24 items about violence to-
ward sexual partner, sharing of responsibilities to prevent
diseases and for reproductive health, and gender roles in
sexual relationships and childcare. The scale had two subdi-
mensions: the traditional gender norms subdimension had
17 items, and the egalitarian gender norms subdimension
had 7 items. This is a three-point Likert scale and questions

are answered either with “I agree”, “I somewhat agree,” or
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“I do not agree”. The lowest score for each item is one, and
the highest score is three. Accordingly, the higher the score
in the test with a score range from 1to 72, the better the stu-
dent’s attitude toward reproductive health. Higher scores in
the scale refer to higher support for gender equality norms.
The minimum score is 7 and maximum score is 21 for egali-
tarian gender norms subdimension, and the minimum score
is 17 and maximum score is 51 for traditional gender norms
subdimension. Total score in the scale is classified as low,
moderate, and high: a score of 1-23 indicates low support
for gender equality, a score of 24-47 indicates moderate
support for gender equality, and a score of 48-72 indicates
high support for gender equality (Ceber et al,, 2009; Puler-
witz & Barker, 2008). According to the internal consistency
analysis carried out by Ceber et al, Cronbach’s alpha inter-
nal consistency coefficient is 0.78 for the whole scale for
356 participants. Internal consistency coefficient is 0.79 for
the traditional gender norms subdimension and 0.69 for the
egalitarian gender norms subdimension. In addition, Cron-
bach’s alpha internal consistency coefficient was calculated
for the study results by the researchers, and the Cronbach’s
alpha internal consistency coefficient was calculated to be
0.83 for the overall scale. Internal consistency coefficient is
0.88 for the traditional gender norms subdimension and 0.69
for the egalitarian gender norms subdimension (Ceber et al.,,
2009).1Inthe original study, internal consistency reliability of
the two factors was ascertained using Cronbach’s alpha. The
two factors, inequitable gender norms and equitable gender
norms, achieved alphas of 0.85 and 0.77, respectively (Puler-
witz & Barker, 2008).

Ethical Considerations
Approval to use the questionnaire was obtained from the
ethics committee (approval number and date: 07.03/16,

29/03/2016), and institutional approval was obtained from
the Head of the Department of Nursing of the Girne Amer-
ican University. Informed consent was obtained from the
participants.

Data Analysis

Data obtained with the questionnaire form used as a data
collection tool in the study was analyzed with the Statisti-
cal Package for Social Science (SPSS) program version 22.0
(IBM SPSS Corp.; Armonk, NY, USA). Study data were ana-
lyzed using mean, minimum and maximum values, percent-
age distribution, t-test, analysis of variance, post hoc Tukey
test, and standard deviation tests. In order to identify the
hypothesis tests to be used to compare scale scores accord-
ing to the demographics of the students, normal distribution
of scale scores was tested with Kolmogorov-Smirnov test.
Furthermore, Q-Q plot and skewness-kurtosis values of the
scale scores were also assessed.

Results

In this study, 3145% of the students were aged between
18 and 19 years, 2419% were aged between 20 and 21 years,
2742% were aged between 22 and 23 years, and 16.94% were
aged 24 years and more. In this study, 51.65% of the stu-
dents were females and 44.35% were males, and all of the
participating students were single (100%). Of the students,
83.06% were citizens of the Republic of Turkey, 7.26% were
citizens of the Northern Cyprus, and 8.06% were citizens of
both the Republic of Turkey and Northern Cyprus (other citi-
zens 1.61%). In the study, 38.71% of the students were living in
dormitories, and 61.29% were living in rent or owned accom-
modations. Of the students, 29.84% had one sibling, 2742%
had two siblings, 36.29% had three or more siblings, and

Table1
The Traditional Gender Norms Subdimension Response Distribution (n =124)
I somewhat Ido not

I agree agree agree
Traditional gender norms subdimension n % n % n %
1- Men decide about the type of sex 32 25.81 21 16.94 71 57.26
2- The most important role of a woman is to take care
of her home and cook for the family 25 2016 52 41.94 47 | 37.90
3- Men need sex more than women do 40 |3226| 31 2500 | 53 | 4274
4- Don't talk about sex, just do it 20 16.13 30 2419 74 | 59.68
5-Itis easier for women to carry condoms with them 33 26.61 34 2742 57 | 45.97
6- Changing diapers, giving baths and feeding kids are all mother's responsibility | 34 2742 43 |34.68| 47 | 3790
7- It is a woman's responsibility to avoid getting pregnant 19 1532 | 38 [30.65| 67 |54.03
8- Man should have the final word about decisions at home 32 25.81 29 |2339| 63 | 5081
9- Men are always ready for sex 42 13387 | 37 |2984| 45 | 36.29
10- There are times when a woman deserves a beating 20 1613 18 1452 | 86 | 69.35
11- A man needs other women even if his wife is beautiful 25 2016 16 1290 | 83 | 66.94
12- If someone insults me, I will defend my reputation, with force if I have to 45 | 3629 | 37 |2984| 42 | 3387
13- Awoman should tolerate violence in order to keep the family together 18 1452 | 28 |2258| 78 | 6290
14- If my wife asks me to use condom during sex, I will be outraged 10 8.06 25 | 2016 | 89 7177
15- A man can beat his wife if she does not want to have sex 10 8.06 15 1210 99 | 79.84
16- I would never have a gay friend 40 | 32.26 19 15.32 65 | 5242
17- I hate it when I see a man with effeminate behaviour 45 | 3629 | 20 1613 59 | 4758
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Table 2
Distribution of the Answers of the Students in the Social Equality Norms Subdimension (n =124)

Isomewhat| Idonot

I agree agree agree

Social equality norms subdimension n % n % n %
18- Couples should decide together if they want to have children. 106 | 8548 | 11 8.87 7 5.65
19- I think women can also ask men to use condoms. 74 | 59.68 | 33 | 26.61 17 1371
20 If a man gets a woman pregnant, the child is the responsibility of both of them.| 106 | 85.48 8 645 10 8.06
21- A man should know what his partner likes during sex. 98 | 79.03| 19 | 1532 7 5.65
22- Although not as much as the mother, the participation of the father is 95 | 76.61 | 20 | 1613 9 7.26
important in raising children.
23- A man and woman should decide together what type of contraceptive to use. 88 | 7097 | 19 | 1532 | 17 13.71
24- It's important for men to have male friends to talk about their problems. 76 | 6129 | 30 | 2419 | 18 | 1452
Table 3
Distribution of Scores of Students in the Gender Equality Scale and Its Subdimensions
Gender Equality Scale n M SD Minimum Maximum
Traditional gender norms 124 3912 8.25 19 51
Social equality norms 124 9.50 3.31 7 21
Overall scale 124 48.62 8.1 27 68

Gender Equality Scale

* Medmm Equality (24-47 point) « High Equality (48-72 point)

Figure 1. Distribution of Scores of Students in the Gender
Equality Scale

6.45% were the only child. 66.13% of the students had a nucle-
ar family, 28.23% had a large family, and 5.65% of parents of
the students were divorced/separated. Of the students, 50%
graduated from regular high schools, 26% from super high
schools/science high schools/Anatolian high schools, and
24% graduated from vocational high schools or technical
high schools.

Table 1shows the distribution of the answers of the students
in the traditional gender norms subdimension. Majority of
the students chose “I do not agree” to the following state-
ments: “Do not talk about sex, just do it,” “There are times
when a woman deserves a beating,” “A man needs other
women even if his wife is beautiful,” “A woman should toler-

"

ate violence in order to keep her family together,” “If my wife
wants me to use condom during sex, I will be outraged,” and
“A man can beat his wife, if she does not want to have sex.”

As described in Table 2, majority of the students gave “I
agree” answer to the following statements: “Couples should
decide together if they want to have children,” “If a man get
a woman pregnant, the child is the responsibility of both of
them,” “"A man should know what his partner likes during
sex,” “Although not as much as the mother, the father is im-
portant in raising children,” and “A man and woman should
together decide what type of contraceptive to use.”

Table 3 includes the total average scores of the students in-
cludedinthe studyin the overall equality scale and tradition-
al gender norms and social equality norms subdimensions
of the Gender Equality Scale. The mean score of the students
in the traditional gender norms subdimension was 3912 £
8.25; the lowest score of the students in this subdimension
was 19, and the highest score was 51. The mean score of the
students in the social equality norms subdimension in the
Gender Equality Scale was 9.50 £ 3.31; the lowest score was
7 and the highest was 21 in this subdimension. The mean
score of the students in the Gender Equality Scale was 48.62
+ 8.11. The lowest score for the students was 27 and the high-
est was 68.

As seen in the Figure 1, according to the Gender Equality
Scale, 58% of the students had scores in the range of 48-72
and 42% had scores in the range of 24-47.

The mean score of female students was 52.29 + 6.06 and the
mean score of male students was 44.02 £ 8.06 in the Gender
Equality Scale. A significant difference was found between
the scores of the female and male students in the overall
scale (p <.05). Female students had higher scores than male
students in the Gender Equality Scale. The mean score of the
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first-year students was 46.81 £ 7.93, whereas the mean score
of the fourth-year students was 52.29 + 7.28 in the Gender
Equality Scale. A significant difference was found between
the scores of the first- and fourth-year students in the over-
all scale (p < .05). The students in the fourth year had sta-
tistically significantly higher scores than the students in
the first year of the university (p < .05). The mean score of
the students who participated in the study and showed vi-
olent behavior toward the opposite gender was 45.28 + 8.96
and the mean score of those who did not was 4946 £ 771. A
significant difference was found between the scores of the
students who showed violent behavior toward the opposite
gender and the students who did not in the overall scale (p
<.05). The students in the study who showed violent behav-
ior toward the opposite gender had lower scores than those
who did not. The mean score of the students who were in-
volved in a relationship was 4716 £ 7.71, whereas the mean
score of the students who were not was 51.02 + 8.28 in the
Gender Equality Scale. A statistically significant difference
was found between the scores of the students who were in-
volved in a relationship and the students who were not (p <
.05).

The effect of sociodemographics of the students, including
age, place of residence, high school, accommodation type,
number of siblings, family type, education level of parents,
exposure to violence from the opposite gender, and gender
preference in children, was found to have no statistical sig-
nificance (p >.05).

Discussion

The mean score of the students was 39.12 + 8.25 in the tradi-
tional gender norms subdimension, 9.50 + 3.31 in the social
equality norms subdimension, and 48.62 £ 811 in the overall
Gender Equality Scale in the study. The students who partic-
ipated in the study had “high level” of support for egalitarian
gender norms. The findings from the studies by Atis (2010),
Can et al. (2018), Cicek and Yesilbursa (2019), Kavuran (2011),
0Ozcan (2012), Yanikkerim et al. (2020), and Zeyneloglu (2008)
were similar to the findings of this study with regard to egal-
itarian norms, roles, and attitudes of students. However, in
the study by Atis (2010), the study sample consisted of only
female students, and as it is generally known that women
adopt egalitarian gender roles in the society, this could be
the reason why the study found high level support for egal-
itarian gender norms. This result can be interpreted as the
reflection of egalitarian roles and attitudes that the students
acquired through university education.

In contrast to the findings of this study, Celik et al. (2013)
found that students had moderate level support for gender
equality norms. However, in the study, the mean score of the
students in the Department of Health Sciences was 46.86 +
679, which was higher than the mean scores of students in
other departments, and although the difference was statisti-
cally significant, it is a striking finding that they had moder-
ate level support for egalitarian gender attitude. In general,
students studying health/health sciences are expected to
have more egalitarian gender norms than students in oth-
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er departments. Health-related courses or course contents
may help to encourage students to assume positive atti-
tudes toward gender equality and gender roles. In addition,
women are known to have more egalitarian gender norms.
Students who study health-related subjects are mostly
women, and this might be the reason why studies most-
ly find more egalitarian results. Furthermore, it can also be
concluded that students are influenced by the gender roles
of the culture they were brought up in, and most students
included in the study were those who just started universi-
ty and who were mostly from patriarchal families with tradi-
tional gender roles.

A study conducted by Beidoglu and Batman (2014) with
third year and fourth year students showed results different
from our study, and it was found that they had both tradi-
tional roles and an egalitarian role in terms of their views on
genderroles.

Many studies found that female students support more
egalitarian gender norms than male students. In some stud-
ies conducted to determine views of teenage university stu-
dents on social gender equality and roles, male students
had more traditional gender norms and female students
had more egalitarian gender norms, similar to the findings of
this study (Can et al,, 2018; Celik et al., 2013; Cetinkaya, 2013;
Kabasakal & Girli, 2012; Kavuran, 2011; Onder et al.,, 2013; On-
gen & Aytac, 2013; Ozcan, 2012; Ozden & Gdlbasi, 2018; Vefi-
kulucay et al., 2007; Yanikkerim et al., 2020). Our study found
that male students have a traditional attitude toward social
gender equality. The main reason for this is the roles of men
defined by the society. In other words, the society expects
men to behave according to the traditional gender stereo-
types (Vefikulucay et al., 2007).

In the study, students who were in the fourth year had more
egalitarian gender norms than those who were in the first
year of the university. In the study by Atis (2010), it was
found that midwifery and nursing students in the fourth year
supported traditional gender norms more than the students
in the first year. In contrast to the above findings, no signifi-
cant difference was found between the first year and fourth
year students in the study conducted by Onder et al. (2013).
In addition, it is possible to say that students in the first year
have more traditional gender norms than the students in
the fourth year. This study is comparable to our study in this
regard. Fourth year students had higher scores in the over-
all Gender Equality Scale and in its subdimensions, which
could be the result of the courses and education they had
in the university. The reason for lower scores of the first-year
students in the scale can be that they were influenced by
their families and pre-university friends or reflected their
thoughts.

Contrary to the findings of our study, Kavuran (2011) found
that the order of overall mean scores in the Gender Equal-
ity Scale was third year, second year, first year, and fourth
year students. The mean score of the first-year students was
higher than the mean score of the fourth-year students, and
the difference was statistically significant (p < .05). The rea-
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son for this could the homogeneity of the cultures and com-
munity of the students included in the study.

In the study, students who did not show violent behavior
toward the opposite gender had more egalitarian gender
norms than the students who did. Cetinkaya (2013) found
that as tendency for violence increased, traditional atti-
tude toward gender roles also increased. This finding in
the Cetinkaya's study (2013) supports the findings of our
study.

In the study, students who were not in a romantic relation-
ship had more egalitarian gender norms than the students
who were. Students who were not involved in a relationship
had higher scores in the Gender Equality Scale than those
who were, which could mean that inequalities in a relation-
ship can cause stress and increase dissatisfaction in the re-
lationship. Emotional bonds/relationships women have with
the opposite gender can also cause women to miss good
opportunities and their decision-making processes are neg-
atively affected (Illouz, 2013).

In the study, students who had a sex life had more egalitar-
ian gender norms than the students who did not. The study
by Kavuran (2011) reported that the mean score of students
in the Gender Equality Scale who did not have sexual ex-
perience was higher than the students who had. Kavuran's
(2011) study is comparable to our study in this regard. The
biggest reason for this could be that romantic or sexual ex-
periences have no effect on emotional attachment or better
understanding of the opposite gender (Illouz, 2013).

Although the effect of education of parents and number of
siblings on the students was not statistically significant, Can
et al. (2018) found that when the education level of the par-
ents of the students decreased and the number of siblings
increased, students’ attitudes towards social gender roles
were negatively affected.

Limitations of the Research

The study population is limited to the first- and fourth-year
students in the Department of Nursing in a university in
Northern Cyprus.

Suggestions

Further studies with large samples to have a better and
more comprehensive profile about the views of university
students in Northern Cyprus on gender equality are recom-
mended. Concepts about social genders are taught sepa-
rately in different courses in nursing programs. Instead, a
course, such as Nursing and Social Genders, can be added
in the nursing curriculum. This course should especially be
included in the first term of the first year. In addition, orien-
tation programs for new students with the help of other stu-
dents should be planned. Participation of women in training
programs, social activities, and courses about social gender
equality or about other subjects in or outside the school
should be supported; however, participation of men should
be especially encouraged because men play an important
role in promoting egalitarian socialization.

37

Ethics Committee Approval: Ethics committee approval (07.03/16,
29/03/2016) for this study was obtained from the Scientific Research
Ethics Committee in Girne American University Ethics Committee.

Informed Consent: Informed consent was obtained from all indi-
vidual participants included in the study.

Peer-review: Externally peer-reviewed.

Author Contributions: Concept - N.S.; Design - N.S.; Supervision -
M.Z.A; Resources - N.S.; Materials - N.S.; Data Collection and/or Pro-
cessing - N.S,, M.Z.A,; Analysis and/or Interpretation - N.S; Literature
Search - N.S.; Writing Manuscript - N.S,, M.Z.A;; Critical Review - M.Z.A.

Conflict of Interest: The authors have no conflicts of interest to de-
clare.

Financial Disclosure: The authors declared that this study has re-
ceived no financial support.

References

Aliefendioglu, H. (2007). An evaluation of women/gender studies
and the women’s movement in Cyprus. Journal of Cyprus Stud-
ies, 13(33), 127-141.

Arslan, G. (2004). United Nations convention on the elimination of all
forms of discrimination against women (prescribed rights and
prescribed procedures). UHF Magazine, 62(1-2).

Atis, F. (2010). Determination of midwifery/nursing 1st and 4th
grade students’ attitudes towards gender roles. [Master Thesis,
Cukurova University Institute of Health Sciences].

Beidoglu, M., & Batman, K. A. (2014). University students’ views on
women'’s gender roles: The Example of Northern Cyprus. Wom-
an/Woman Magazine 2000, 15(1), 45-71.

Can, R, Erenoglu, R, & Tambag, H. (2018). Nursing students’ perspec-
tive on gender equality. Journal of Humanities and Social Sci-
ences Research, 7(4), 3039-3058. [Crossref]

CEDAW. (1979). International convention on the elimination of all
forms of discrimination against women.

Ceber, E, Nazli, A, Mermer, G., Ylcel, D, Demirel6z, M., Eksioglu, A,
& Aslan, G. (2009). The adaptation of gender equality scale in
adolescentsinto Turkish: Validity and reliability study. HEMAR-G
Magazine, 11(2), 5-15.

Celik, S. A, Pasinlioglu, T, Tan, G., & Koyuncu, H. (2013). Determination
of university students’ attitudes about gender equality. Flor-
ence Nightingale Journal of Nursing, 21(3), 181-186.

Cetinkaya, S. K. (2013). The examination of the relationship between
tendency of violence and gender roles attitudes among the uni-
versity students. Nesne Magazine, 1(2), 21-43. [Crossref]

Cicek, S., & Yesilbursa C. C. (2019). An examination of the graduate
theses by nurses and midwifes in Turkey on gender. Social Pol-
icy Studies Journal, 19(43),149-176.

icli, G. (2018). Gender equality policies and globalization. Pamuk-
kale University Journal of Social Sciences Institute, 30,133-143.
[Crossref]

Illouz, E. (2013). Why love hurts? (Ask neden acitir?) Main Publishing
Industry Trade Inc.

Kabasakal Z., & Girli, A. (2012). An investigation of views and experi-
ences of university students regarding violence against women
in terms of several variables and their relation with students’ life
satisfaction (DEU, Buca Faculty Of Education Sample). Dokuz Ey-
lul University, Institute of Social Sciences Journal, 14(2),105-123.

Kandiyoti, D. (2013). Concubines, sisters, citizens, identities and
social transformations (Original name: Cariyeler, Bacilar, Yurt-
taslar, Kimlikler ve Toplumsal Déntsimler). Metis Publications.


https://doi.org/10.15869/itobiad.462745
https://doi.org/ 10.7816/nesne-01-02-02
https://doi.org/10.5505/pausbed.2018.91886

Mediterr Nurs Midwifery 2021;22(1):32-8
Sencan and Avcl. Secondary Students’ Health Perceptions

Kavuran, E. (2011). Determination perspectives on gender equality
of the students of Health Science at Atatlrk University. [Master
Thesis, University of Atatlrk’s birth, Women's Health and Dis-
eases Department].

Assembly of the Republic (Northern Cyprus). (2014). Law on found-
ing, duties and working principles of the social gender equality.

Necipogdlu, D, Bebis, H., & Sevig, U. (2021). Reflections of gender on
health, education, labor and politics in Northern Cyprus. Journal
of Public Health Nursing, 3(1), 55-63.

Onder O.R, Yalcin A. S, & Goktas B. (2013),, The attitude of the health
institutions management department students towards social
sexual roles. Ankara Journal of Health Sciences, 2(1-2-3), 55-78.
[Crossref]

Ongen, B, & Aytac, S. (2013). Attitudes of university students regard-
ing to gender roles and relationship with life values. Journal of
Sociology Conferences, 48(2), 1-18.

0Ozcan, A. (2012). The impact of planned nursing education on the uni-
versity student social gender role attitudes. [Ph.D. Thesis, Erciyes
University Institute of Health Sciences Nursing Department].

Ozden S, & Golbasi Z. (2018). Determination of health workers’ at-
titudes towards gender roles. KOU Journal of Health Sciences,
4(3), 95-100. [Crossref]

38

Pulerwitz, J., & Barker, G. (2008). Measuring attitudes toward gen-
der norms among young men in Brazil: development and psy-
chometric evaluation of the GEM Scale. Men and Masculinities,
10(3), 322-338. [Crossref]

TRNC State Planning Organization. (2011/2017). Economic and social
indicators/statistic yearbook (2011-2016).

TRNC Statistics Institute (2017/2020). Household Labor Force Sur-
vey, Newsletter, 2017-2020. http://www.stat.gov.ct.tr/hia.aspx

Vefikulucay, D., Zeyneloglu, S., Eroglu, K., & Taskin, L. (2007). Percep-
tion of and views on gender roles of senior students enrolled
at Kafkas University. Journal of Hacettepe University School of
Nursing, 14(2), 26-38.

Yanikkerem, E.,, Topsakal, 0., & Boz, A. (2020). Determination of the at-
titudes of university students at faculty of health science about
gender equality. Duzce University Journal of Health Sciences
Institute, 10(2), 164-171. [Crossref]

Zeyneloglu, S. (2008). Attitudes of nursing students enrolled at uni-
versities in Ankara towards gender roles. [Ph.D. Thesis, Hacette-
pe University Institute of Health Sciences, Women Health and
Diseases Nursing Program].


https://doi.org/10.1501/Asbd_0000000042
https://doi.org/10.30934/kusbed.420223
https://doi.org/10.1177/1097184X06298778
https://doi.org/10.33631/duzcesbed.534403

